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ABSTRACT 

A training program, for first through eighth grade 
teachers, was developed to increase their knowledge, skill, and 
application of behavior management techniques to use with regular and 
special education students. The program was d3signed to maximize 
teacher dialogue in a -st^tportive climate to increase participants' 
understanding of the complexity of the professional relationships 
involved in successful behavior management. A model was created which 
required ongoing input, dialogue^ peer coaching, and obsel^vation 
rel .ted to the implementation of behavior management sttategies. 
Instructional materials were selected to stimulate critical analysis 
of strategies* This approach na suit ad in the identification of 
techniques matching the teachers' styles. Lecture and activity 
sessions provided; a conceptual understanding of behavior management 
systems; techniques for describing, defining, and monitoring 
behavior; responses to specific problems and strategies for dealing 
with them; and, teacher self-assessment and observational strategies 
for evaluating implemented techniques. Teachers learned to observe 
end coach each other, providing one another with information relative 
to the specific behavior management strategy being employed. A 
post-program evaluation £orm used by participants is appended with an 
item analysis of results. (JD) 
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The Lura A. White School in central Massachusetts is staffeiS 
by approximately forty-five administrative and educational person- 
nel • In grades one through eignt there ar,e four hundred and fifty 
students. Based on staff development surveys ^ it was determined 
that the prior iy area for trai ning was increased knowledge , skil 1 
and application of behavior management techniques to use with 
regular and special eduu^tion youngsters* 

The staff development convener contacted a college faculty 
member from the Special Education Department at Fitchburg State 
College, the local s tate^ college* They met to analyze the results 
of the surveys. ^ 

It was important to the designers of the program to maximize 
teacher dii^loque to create a supportive, respectful, positive 
organizational climate in order to increase participants* under-- 
standing of the complexity of the prof c^^ss ional relationships, in- 
volved in successful behavior management. This was critical be- 
cause the educational staff participating In the program repre- 
sented regular classroom teachers, spfecial educators. Chapter I 
teachers, tutors, aides and administrator's. This population also 
represented both female and male personnel • The task was to 
credtc a mpdel which required ongoing imput, dialogue, peer cos'^h-^ 
inq and observation related to the implementation of he^-ivior 
management strategies which teachers selected to match their 



ERIC 



I I 



-2- 



individual teaching styjLigs. 

^ For 'the r^^asons previously described, it was important to 
minimizo iect are ^ impy t and maximize teacher interaction. Audio- 
video materials^ transcripts and Vv^rious booklets, which could be 
edSi-ly read a;3d dige^sted by the teacher^ were selected to stia- 
ulate critical analysis of scrategies. This approach would. result in 
the identification techniques matching, indivi dual teachers' 
styles. It was with these ideas in mind that the program was de- 
sig ne.d . 

The staff development program carried with it three profes- 
sional developmeiH gradual? credits accrued through Fitchburg 
State College • The program was recommended for funding by the 
Regional Office of the Sate Department, of Education^ The funds 
were granted through trhe CommQnwealth Inservlce Institute. 

^he consultant, the staff development convener and the 
fifteen participant:: met we^^kly from 2:30 p*m» to 5:00 p»m/ for 
fourteen sessions over a seventeen week period. 

h pre-test was administered to all participants at the 
beginning of the first session. Following the pre-test/ the goals' 
of the course and the methods to be utiliaced^ as well as the 
course requirements, were reviewed. The requirements includeds 
1) completion of the post- test assessment instrument i 2) mainten- 
ance of a log including notes on media materials and personal 
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].earning reactions to each sBSsion, 3) participation in workshop 
activities, A) work as a ^member of fe;^dback team, 5) completion of 
a 2-3 page typewritten report on pers^ual learning Qutco«ies , in- . 

* m 

eluding content presented in literari^ and media materials and i>e- 
havioral changes made in the classroom^ 

Lc-cture and aatiyity sessions provided; a conceptual under^ . 
standing for behavior management systems; techniques for describ- 
ing, defining and monitoring behavior; responses to specific 
problems and strategies for dealing with them; and/ teacher self- 
assessment and observational strategies for evcluuting implemented 
techniqi^es. 

Tbfj college consultant and the staff development convener 
modeled the team f acilita1;ing behaviors including the use of 
.s^ratements and personal disclosure. By the third week this style ^ 
of open, supportive, disclosing interchange became the norm of 
gri^j^^P^ By the ninth week teachers were wxlJing *to 

observe ^nd uoach -each .^ther in their various teaching environ- 
ments^ providing one another with observed information relative 
to the specific behavior management strategy being employed. The 
model used for this information sharing was the Clinical Super- 
vision Model, At tnis point it was evidf^int that all participants 
were ^ exper i enci uij success in use of prelected behavior management 
techn/ques. Lonq term change produced by the use of structured 
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behavior manaqeroent techniques was observable to rlon-par ticipants 
and administratioHp Selected techniques were being isiodified as 
jWtudent behavior changed. The theory was being practiced in the 
form a,f technique modi fication and enhancejuent . It wat- also at 
this point that parents bocame inquisitive about the selected 
motivational strategies being employed at school • They wer^* seeing 
effects at home. 

Following is the i^ost-test instuatent which is "divided into * 
six sections. ' Th^ cover page o*' t-hei instrument describe^^ the area 

. . " I 

being evaluated in each section and provides the reader with a 
description of the. program structure and identified materials 
utilized. Some of the items on the evaluation inBtruroent come 
directly from 'purchased materials. 

3 

The item analysis report indicates that the participants 
gained knowledge about the thecyreti -al framework for beahvior 
management techniques and that they practiced techniques com-- 
patable with their own teaching styles which they intend to 
continue to use in their interaction with students. Also rea- 
per ted was the effectiveness of the program structure • No 
changes were recommended if the program were to be implemented 
again, with the exception of a longer period of time to use the. 
Clinical Supervision Model employed in th^ peer coacK'ing com- 
ponent* This response indicates the pow'er of the structured 
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supportive peer relationships and their need within the school 

setting* # - - • 

" This program apjp^ars to have merit afe a laoael for staff devel 

opxnent* Continued study and description of various models employ*** 

e . in school systems of comparable sl*2e is needed in the ],iteratii 
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CLASSROOM AND SCHOOL BmVXOR KAHACEtol lECmiKHJES 
A STAFF BSmORffiHT mCSRAM S^AmtlON 



This ev«lu«ti0n Inatxuaent contains tlx seetl^ns, tou an encouraged to 

review the range of lt«M In aacli aecticm to'^aln an overview the In- 

i 

formation being aotiglit prior to respond^ to jlndlviawal item. 

9 • ' 



Sectimi 



Xtem 



typ« of 

teanwiae 



Area of Bvalnation 



1-13 
14-59 



ratisig 
True- I 
Falae«2 



1-23 Fre-teat 
1-59 Content 



60-72 



rating 



Self reported nae of 
behavior sanagenent 
tecltnlquea 



3 


73-90 


rat^V 


. Materlela 




4 


91-103 


ilating 


Program itructure 




5 


104-113 


rating 


Paollltatlen p'reeaas 




6 


^ 114-122 


open ended 


lUtctnmend a t lona 





* Trua Ltemd «» 1 
False it«aa 2 



A STAFF CEVBtOIMEHT fBOGBAM , 

• ft 

Section I - Content ' , 

Respond to each of the following it«»;, 

1. A atudent'e lael^ility to dieeipliae Maj/hereelf eCfecte Ue/her ecer.ewic 
perfqMnca. in vmjAmxs eubjeet ereee. 

^ strongly egree I 2 3 4 etroaglyv disagree 

2. 1 aee behavior nenageaent as a broader isaise than discipline. ^ 

strongly agree 12 3 4 •trengly disagree 

t 1 

3. I am presently using behavior ttodi^ieiation teehni<{ueB 1» my daaaroom 

. for all students. 

atrongly agree 1.2,^ 4 strongly disagree 

4. 1 frequently wse (5 tiaes per day) positive relnforceoent techniquas 
to motivate jay students. 

Strongly agree I 2 3 4 strongly disagree 

5. punishment is avoided at all cost in my classroom. 

atrongly agree I 2 3 • 4» atrongly disagree 
.a . ' , ' • ' « 

6. A teacher's style of behavior nanageRent d<»ea have inpec$ on a student's 
academic perfotnance. * 

atrongly agree 1 2 3 4 atrongly disegree 

* • 

7. Behavior manegSoent gives me a way to punish atudenta. 

I 

atrongly agree 12 3 4 atrongly disegree 

8. Other teachers influence the emount of control I have in my classroom. 

strongly agree I 2 * ? 4 strongly disegree 

9. Administretors' attitudes towerd discipline. effect the behaviors I . 
rsguire of students in ay dees. 

atrongly agree 12 3 4 atrongly disagree 
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10. Partnta ar« « slgolficant posltlvf In «»tiv«ting student pwfowtnw. 

strongly agree 1^ 2 3 4 itnmgly dlaagrse 

11, I fraqusntly (2 or 3 tla»» ft weok) t«lk with othar t«8ehart about 
behavior aaiisgement techtilquaa which ^rk wall In =y claatrooa. 

strongly agrea ' 1 2 3 4* stwngly dlsagraa 

U. 1 Jind that colXnagnaa uaa aCfactlva hahavior lasnagafflantf tachnlqu^s, ^ 

atrJng]^ agraa I 2.34 atwmgly dlaagraa . 

13. meh colleaiuo sttp^ort •adsts at onr school T«lativa to hahavlor nyinaga- 
nant isauaa. 

^ strongly agraa 12 3 4 attongly dlaagraa 

\ A 

Tttia or False:' 1 - X. 2^.* F \ - . 

_U. Incraasad te«char-|»rai»e la ainJ^a poaitlvaly ralated to atadant aehlava- 
■ want. ^ . 1 \ ^ ■ 

15, Studanta in cUufivmM.^9f t^achara sAt hahind thalr dasks for ^ro- 
"~ longad perloda acora as highlyf on acblavaoant tasts aa students In 

elassroosis ^ara tasehars ara ti^t% Wra actlvaly. 

16. (killing on atudants rsndoaly laadk^to graatar achiavaaiant than using a 
aysteststle psttarn'tbat lata aach atudant respond. 

_17. F^r teaching basic skilla. lndlvl4uaiiaad Iwtructlon Is superior to 
teaser lecture, danon'stration «id orlU. - , 

18. Devoting significant |»rtioiis of clsas tis» ^■J^.^i? 'Slv^t 
~" shout their parawial and social concama raaulta in hi^ar achiave«ant 



in baale skiUa. 



19. 



Student achiavaawit to skill dawlo?aant suffara in classroows t*ara 
teachers use unaaotiml and elaae control tactics. 



20- Don't smile 'til Christmas. 

21. Asking many low level factual recall ^questions cauaea stsudents to achieve 
less in basic skills. 

22. ClsssroW that pronote the »sxiss» eoount of student discussion and 
interaction produce the gr^ateat gaina in hasic skills. ^ 

23. Seating students in straight rows .with eyea «««t: snd ^halr backs to 
thereat of the class lesda to low achievement and should be avoided. 
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24. Despite chaages in curriculum mod in the tethnology of Coaching, tha 

type» of ^eatioas €«ach«T9 mak itudcaCf }t«v« not-ebaiagad i» aor* than- 
half a century* 

* •• ». 

Mehar expreaaion of poaitlva af fact,, bo£li verbal and f^n*ir«xbal, la 
ralatad to atudent afthieveaant. 

«»26. Higher taachar pralaa ia aaaociated*with aosa ^aitive atudent a^lf- 
coneapta. 

Z7, Taachera in middle aoelal elaaa acHools uaa praise aiora. thsn taaeherii 

In lower aoeial nlaaa aehoola* 

28', When atudent a ara anawarlag fcaacha^'a quaationa, hi^<-aohi^ving atudent a. - 

whu onavar eotx«ctly ara aoc* likely to 'veeaiva taachar'a praiaa than 
^ , ara lo»-aehiaving atudent a vho anaver correctly. . , 

29. High-aohiaving atudanta generally racaiva tsora opportunitiea to raapond 

to teacher's questiona. 

I r 

30? Greater teacher critielen la aaaoelatad vith higher pupil anxiety, , 

• 31, Graatar teacher eritielM ia aaaoeiatad with higher student dapandeney . 

Z2. Stttdenta taka mora initiativa in dialogue in elaasroopa i^ara taaeharL 

accept atudent idea»' 9K>ra. ^ 

, ,33. Vhen teaehera prooota increaaed atudent ▼arhal participation in claa^- 
room actt^iaa, atudent aehiavaaamt la higher. ... / , 

34. In email group Instruction,^ calling on atudanta randomly leada to / 

greater achiavanent than an approach that lata c::ch student have a j \ 
chance to respond la aena predictable pgttam. / 

35. , With student a of lover aocloeconos&ic backgroundap pattacna of queation- 
ing that rasult in higih ratea of atudant eormt reaponaaa ara ralatad 
to higher acbiaveront.. • 

• 

36. In the teaching of baaie akilla» Individualiaed and aalf -paced nsathoda 

are auperior to teacher lecture, deoonatration and drill. 

3%. In group diacuaaion that focua on baaie akilli, atudanta of lower aooio- 

economic backgrounde achieve better when the teacher avoids asiplifying 
and alaborating en Chair Miawara. 

» 

_38. Teachers who are effecttve in teaching baalc reading, writing and oath 

devote a aignlficant portion of claaa tisa to talking with atudanta about 
tha pational and aoeial eoaeana that tha stndanta have, 

39. The more that teachers encourage atudanta to quaation, analyse, aynthealae 

and evaluate, tha lesa gaina their students ara likely to nake on basic 
skills tests In reading and math. 
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40. mmn bMlc ttath reailing art Vttog ttagfet, itudentU «ilX ^« 

tii^«r iiliea itiifieats opporttmltt«« to ••l«ct thtlr «m joalt 
■sti j^soeedsir^ii, And-fio aonitor tbtlr cnra prot^Mt kowitd the goaU; 

like •ehool b«t««r hat seoM Ufi v«U on aehUvnwr.c t<Mta* 

42. T^hen I*© vttsic stuattitt to stay MMm oa-tMk 'Suriiig •boul* 
devote coore of tbe f veeedlag to ^le eUe« Isw traction. . 

43. rev efiodettte seed^ Siely ea 9p«el€ie aath eklUe, iaAlvUu»l tetorlns 
" U effeetive then edaitioeel tiae efent la « lAele clees leesen on 

diote ekilla. . ' 

*r«4. Hia mmt of ti» atudeate epead ia atreadlas to leeniag tailw la 
itrnagly related to tbete lieaie akllla ^lemeat. 

* * • * ' 

45. ieata achieve better ia elaaarooav wber* tea^era aae cool, tmooclon- 
al bot cloae coacrol tactlca, wither thaa eoatrol Smlviag praiae or 
crltlclaai. * „ , * 

46. Stttdeatia take nore reapooamiity.-.<or their owa wrk ia eUaardoaia i»here 
teaehera regularly aae lev eaoisata of criticiam, pralae and other 
aeaetioaa. 

47. When taaeheri handle a dlaolpllae Infraction with flnmesa anS clerity. 
their aetioa ia ©ore likely to eaeeeed ia ato^iag the iafractloa and 
reatoriag atudeat vork lavelveseat. 

There pr«^ably are ao geaerie senpeteacieft that caa be applied universal- 
ly to whatever teechiag aitaatioaa eona eloag. 

^49> the effecelve teaoher aeeda oaly to addresa the cognitive domain vhao 
deallag yith atodeata. 

_50, Behavior ia infltteaeed by vhat follova it. 

_51. k phlloao^ 1*1^ etatea that honaa belaga are baaieally good ia an 
aaauaption of he&eaiatio payehologiata; 

52. SoAll group inetroctloa baa be^a ahown to produce superior reaulta la 
the erae of baale akiUa aa eoovared to Urge group iaatructioa- 

__53. lottariea, bahavior theweaetara; aad ehartiag good behavior are ell 
eaaovlea of 'emitiageaoy laaaegeiaeBt. 

_^54, feachero aeed not abaadoa other techaljinea ia order to uae brfiavlor mod- 
l£ie«tion. 

_55. funiah in public in order to aet aa exanple for the reat of the claaa^ 
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57. b«8ic »klllf WTOMh uottW not 1» wllMble for caitent that 
fofiusas im creativity, pMblaa aolirSag «» «««pl«c thlfikitig. 

_^58. Blgbar teacher praise la aaaeelated with aore pealtlva student self- 
coeeepta* 

59. Xn the teschlng of baale rttUXa, ladlvldftaUsed and self-paced taethods 
— are attperlor to teacher leeture* deaoeatratloa and drill. 

Section Z - Self reported uae of bdiavlor manageBant twlml^ea 

As a result of partlclpatJteg- la the ^f d«rel^«e»t b^?lor aaaageiMiit 

60. X am awere of m profeaaioaal «qpectatl«is and rights as an educator. 

strongly agree 1 2 3 4 strongly disagree 
$1. 1 aa aware of the rlfi^ta of ata4e&ts 1» the ele»sroo». . 

strongly agree I 2 3 4 strongly disagree 

62. X hare estebliahed b^iavloral Mtslts for atudeata during Inatrttctlonal 
tine. Independent tiste, and free tl»e« 

strongly agree 1 2 ' 3 4 atrongly disagree 

63. I a» aiiare of m eim llaltatloas as wall as asternal laflnencea i^lch 
affect m ability to create an effectlv*. productive learning envlriwwisnt, 

strongly egree 1 2 3 4 atroagly dlsagrae 

64 X am aware of the positive and negative reinforeers irtilch support the 
maintenance of a safe and productive Uamlng envirMaent.- T 

w 

strongly agree 1 2 3 4 strongly disagree 

65. X had aufficient opportunity to practice preaented technlquea as they 
were introduced. 

strongly' egree 1 2 3 4 strongly dissgree 

66. X had the opportunity to determine i*lch new technlv»«» ^^"^ 
wf teaching style. 

strongly agree 12 3 4 strongly dlsegrf e 
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stxongly I 2*3 4 itwmgly diiagna 

68. Feor obt«mtloii aad* bs aors mmxB o€ igp teaching behavion. 

»ti<»n8Xy »gra« I 2 3 ^ strongly disagsaa 

69. P»e» obaamt^n multa eauaed oa to «aka apaelfie changaa in the teach- 
ing hehaviora^flibaaxirad. 

stro^ly agsea 1 2 . J 4 atnragly diaagrae 

70. faer ohaexvatlon added a nev difianaion to ^ profasaional iataraetion 
sfith aqr-eolla^aa. 

atrongly agree X * , ^ * atrm«ly disagree 

m 

79 . X found peer ol>aei'vatlon a peaitiva axpexlenee. 

etxongXy agree X 2 3 4 atfoagXy diaagrae 

72 I hm deveXoped a pXan to laM^ltor and evaluate at? own hahevior in relH- 
tion to S7 profaaaionliX expectatlona, 

attongXy agree X 2 3 4 atrongly diaagree 
Section 3 - HateriaXa 

Bate the foXXowing natariaXa ia tenaa of the aXarity of the preaentation of 
, iafoxaatioo; 

73. tt ttanjaina th e Claaaroom 

00ft effeeti^ 1 2 

74. Imamina SchooX OiacfaXin^ 

ooat effeetiv« t 2 

75. ^altlva DiadiiiXine 
^ float off ^tive X 2 

. 76. l^aie SkiXla Inatmction 

soat effective X 2 



3 4 Xeaat effective 

3 4 Xeaat effective 

3 4 Xeaat ^^ffective 

3 4 Xeaat effective 
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77. Um^Uti ffliat la An aetlv T»arfi«r->»ftMUv? 

noit: •flcetivs 1 2 3 4 Imt affActlv* 

78. Booklet: CUigrpam Ptaeipllne a nd Cootlnggnev Ktnaacaent 

aoyt •ffftctlv* 1 2 3 4 U««t «ff«etiv« 

» 

79. Book: Joining Tcaether or Teelmi<mo8 In the Cltoicai Suporyition of 
Teachera 

Ao9t «ff«ctiv« 12 3 4 least «£fectiv« 

80. Hendouts mod transoripts fxovidod for usa with aach praiantation 

aoit affactlw 1 2 3 4 laaafc affeetiva 

81. Poxnat for clinical obiarvati«w 

sost af f acttva 1 2 3 4 laaat af f eetiva 

gate tha following natarlaU in tarw of the eUrity of tha deswoatration of 
ttecbniqnes allowins for ^tantial «|^lieation; 

82. "»f«.««i4«|iii p tha Clasaroom 

noat affaetivo 12 3 4 laaat affactiva 

83. Tteoroying School Piaeiolina 

oost atfaotiva 12 3 4 laaat affective 

a 

84. ^ai^t^t? ,?i«eiff^i^ 

mat kfeetiva 1 2 3 4 laaat affective 

85. yaale Skill* Inatroetiott 

aoat affective 1 2 3 4 laaat af f e tive 

86. Ttt^lilatt What la An E ffective Itoe^-Beallvt ' 

noat effective 12 3 4 leaat affective 

87. Booklet f Clagareog PigcteUne end Contfn^'^rY ^^^^f^BMut 

noat effective 12 3 4 lenat effective 

88. Book: Jofaiina Together or T^^l?^™* ^ Clinical Sttparvigipn of 
Teachera 

most affective 12 3 4 leeat effective 

P^^.T f^P'^^^ '^nfnpi rtnsa. 
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89. Bandottts ssd mnvcripts providtd for w vith ••eb pv«teat«tida 

ttpat #«fectlva 12 3^ Uut •ff^tiiw 

90. Format for ellnieal obtenrotloiw 

mt of £«otiv« 1 2 3 4 Ittsat off oeci^ 



Seetltm 4 • Piog g tm otcueturo 

During t^o ftogtm, m ecnbiaatioii of aotlioiSf VM utod to proieat lafoxnatioa, 
to d«ve1«»p iimiorttoodij^ oad kaowl«dge, and opy o t tu n ittoa to rotpond to eon teat. 
Leeturo« TOdla preaentationa, sronp •otlvitiaa and diaeuaaloa vara tba ttethoda 
uaed, Bata tlia affeetlvaneaa of aaeh aathod aa yon axpariai^od tliav. 



91. 
92. 
93. 
94. 
95. 
96. 
97. 



mtt affaetlva 



Mini- lee tuxea 
Handodta 

Media preaentationa 
Group aetlvitiea' 
Diaeuaaioa 
Aaaignmenta 



2 
2 
2 
2 
2 
2 
2 



3 
3 
3 
3 

3 
3 

3 



4 
4 

4 * 

4 

4 

4 

4 



leaat affeetlve 



After liaving avalnated «a^ of thaaa sathoda^ naka a Judgnant about the 
overall affaetlveneaa of tlia emdl>inatloA of sathoda. 



noat effieetiva 1 



4 leaat affaetlva 



How affaetlva vara tlia follovlag ia helping you fomlAta your paraonal 
behavior sanageMut approaebt 

leaat affaetlva 



o 
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moat effaetlva 1 


2 


3 4 


98. 


Waably journal aatriea 1 


2 


3 4 


99. 


Clinical obaervationa 1 


2 


3 4 


100. 


Aaaignaanta 1 

• 


2 


3 4 


XOl. 


Weakly dlaeuaaions 1 


2 


3 4 


102. 


The ll-va«^ program attrapted to eovar too meb aatarial. 




moat effective 1-2 3 4 


leaat effaetlva 


ft 
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103. Hot enough materiel vet eo^red in the ll-week program. 

oost effective 12 3 4 leaet effective 

Section 5 - Facilitation proceat 

104. Facilitators eacoureged all group MJJers to participate in discussions. 

«08t effective 1 2 3 4 • .lesst effective 

105. Facilitators were eeoforteble dealing with the topic of behavior nanage- 
ment . 

8K>»t effective 1 2 3 4 least effective 

106. Facilitetors h^ieved as equals sharing their tium^ts and feelings on \^ 
topics discuassd. 

aost effective 1 2 3 4 leaet effibtive 

107. Fscilitatora were prepared to facilitate diseuaalon en ve^ly topics - 

nost effective 12 3 4 least effective 

108. Facilitators^ encouraged group weabers to present and discuss emf lieting 
points of Viexs. 

. Qost effective 12 3 4 leaat effective 

109. Facilitators were non-jnd^entaV in their interaction with group wenhera 

most effective 12 3 4 leaat effective 

no. Facilit store were help^al in leading end sanaging commmication during 
discussion sessions. 

ffiost effective 1 2 3 4 leaat effective 

111. There was s high trust level c^ng the aeeljers of our group. 

most affective I 2^4 leaat effective 

112. Feeilltatora were interested in hearing fro« ill groOp wenhers. 

siost effective 1 2 3 4 Uaat effective 

113. Facilitators did not dominate group discussion. 

effective 1 2 3 4 leest effective 



114. Various technique* wre utilised fAellltfttora to Involve nettbert In 
the exeainecioo of specific topics in group discussions 

most effective .1 2 3 4 Icsst effeotive 
Section 6 - BeconBendstions 

115. School sdainistrators ei^ouraged ae ted vere enthusiastic about «y par- 
ticipation in tills pregraa. 

Yes No 

Cooaent; 

> 

116. I would he Interested in partieipatlag in another staff devalopnant pro- 
grais such as this if the title and description sddressed my professlonel 
goalSr 

Yes K6 

Coismant ; 

117. I^vould encourage a colleague to participate in the Behavior Hsnag^tnent 
Staff Dbvelopnant Course. 

Yes So ' . 

Conent: 

118. Did participation In this program provide you with a neanlagfttl cpportunlty 
to "talk shop" with your colleagues?^ 

s 

Yes no 

Consent s 
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tl9. ; What did you enjoy nott cbmit fihtt progran? 



120. Whtc ch«ng»8 would you reeoavMBd if tiiii pvogrra vtre nfHvA again? 



121. Uh«c topics vould you auggaat if another tuch progrcn vera offered? 



122. Would you be interjfisted in participi*tisig in a course designed to improve 
coanunication and interaction among parenta» adqinistratora, supervisors, 
and students? 



Yes 

C<nasent: 
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JTEH ANALYSIS REPORTED: 



lt*»nis 11 13 MEANS rated: X'-strongly agree to 4-stron9ly disagree 
Items V60-114 HEANS ratedi I'-stronvXy agree to 4-8trongly. disagree 
Items #14-59 PERCENTAGE MEANS rated: i-tr«e. 2-fal8e vith correct 

response indicated in box 
Items Sll^ llB PERCieNTftCS MEANS rated » 1-yef , 2«no 
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1 .0 
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1.9 
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I"BO. 
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X-46. 
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2»100. 




36. 


1-0 
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96. 2 
91, 1.4 
9^ 8 . 1 - ? 
99. 1.8 

100. 1.5 

101. 1-4 

102. 2 .A.,.. - 
.103. 2.4 

104. 1.1 

105. 1.1 
106 .1.1 

107. 1.1 

108. i-2 
109 1 . 2 
110. 1.1 
111 1.4 

112. 1 

113. 1.3 

114. 1.6 

115. 1-26 
2o60 

116. 1*80 

2«-20 

117. l^S? 
2-13 

118. 1*0 
2«100 
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